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SECTION I

PHILOSOPHY, GOALS AND MODEL
1.1
DISTRICT PHILOSOPHY
1.2
GOALS OF THE SPECIAL SERVICES PROGRAM
1.3
DISTRICT SERVICE DELIVERY MODEL
1.4
MINISTRY OF EDUCATION GUIDELINES
1.5
OPERATIONAL DEFINITIONS
1.1
DISTRICT PHILOSOPHY
Three basic philosophic beliefs form the basis for the delivery of Special Services in School District No. 50 (Haida Gwaii/Queen Charlotte):
1. All children, regardless of exceptionality, have the right to obtain an appropriate public education.

2. Children will be placed, with appropriate support services, in the least restrictive educational environment from which they can benefit.  In the vast majority of cases this will mean placement in a regular classroom.


3. Exceptional children will have equal access to transportation, as well as facilities and services within their regular school building.

The Principal of each school is responsible for providing programs to meet the needs of all students attending that school.

District Special Services will assist schools in meeting this responsibility.

As an effective special education program can be most effectively delivered within the context of regular education programs, Special Services programs are seen as part of regular educational services.

1.2
SPECIAL SERVICES GOALS
The District Office has the responsibility to work within the policy framework set by the Board of School Trustees, and to work within the mandates and guidelines provided by the Ministry of Education as they relate to the provision of educational services to students with special needs.  Within that framework, the Special Education goals of the District are:

1. To co-ordinate and assist schools in providing quality programs for all students who have exceptional needs in the least restrictive educational environment possible.

2. To encourage promote as assist schools in the development and provision of special education support services and programs.

3. To identify emerging developments in the education of exceptional students and to assist the District in planning to accommodate and implement best current practices.

4. To make available appropriately trained specialist staff, directly or through consultancies, with the technical skills necessary to provide quality programs for exceptional children.

5. To encourage, promote and assist with the provision of an active in-service program to support all teachers in developing a knowledge and understanding of special education issues and practices.

6. To establish and promote a strong working relationship with parents and community agencies so that services on behalf of exceptional children and youth are co-operative and coordinated.

7. To work with the Ministry of Education, with other Ministries, and with other agencies, to provide essential support services for children and youth with special needs.

8. To monitor and supervise the effectiveness of al Special Education Programs and Services.
1.3
DISTRICT SERVICE DELIVERY MODEL
School District No. 50 (Haida Gwaii/Queen Charlotte) follows a Collaborative Model of Special Education.

In School District No. 50 Special Education is seen as a support service within the regular education system.  It is not a dual track for the handicapped.  Instead, it constitutes a broad range of specialized services with are available to all students within the school system who require assistance.

The Collaborative Model of Special Education proposes:

1. The interface between special and regular programs is the optimum placement for students with special needs.

2. Students in regular programs also have access to support services.

3. The regular class can be accessed from anywhere in the design.

4. Special equipment and/or adaptations can occur anywhere in the design.

5. Increasing movement towards the center is desirable for all.

6. Movement out from the regular class takes place only for the most compelling reasons; the objective is always a return towards the circle.

THE COLLABORATIVE MODEL OF SPECIAL EDUCATION

[image: image1]
The INNER SQUARE represents REGULAR ELEMENTARY AND SECONDARY STUDENTS with no additional support other than Learning Assistance.

The CIRCLE represents REGULAR CLASS including students with special needs.

The outer corners of the DIAMOND represent SPECIAL PROGRAMS which take place outside of the regular classroom.

1.4
MINISTRY OF EDUCATION GUIDELINES
The Ministry of Education provides funds and program assistance for Special Education services directed towards students within four categories of exceptionality:

· Dependent Handicapped


· Low Incidence – High Cost

Moderately Mentally Handicapped

Severely and Profoundly Mentally Handicapped

Physically Handicapped

Visually Impaired

Hearing Impaired

Autistic


· High Incidence – Low Cost

Severe Learning Disabled

Mildly Mentally Handicapped

Severe Behavior

Rehabilitation

· Gifted

The Ministry also provides funding for the provision of general services in the following areas:

a. Hospital/Homebound

b. Psycho-Educational Assessment

c. Specialized Health Services

1.5
OPERATIONAL DEFINITIONS
ALTERNATED PROGRAMS
See Rehabilitation

AUTISTIC
These students exhibit severe disturbances in the development of social, physical and language skills.  They are characterized by abnormal responses to sensations and abnormal ways of relating to people, objects and events.  Speech and language tend to be absent or severely delayed.

The incidence of this condition is approximately .05%

BEHAVIOUR DISORDERED

These students have been diagnosed as having severe, chronic and excessive emotional conditions of long standing which interfere with the learning process, relationships, and/or personal adjustment within the school setting.

The Ministry recognizes less than 1% of the school population within this definition.

DEPENDENT HANDICAPPED

Students who have a severe physical handicap as well as other severe disabling condition(s).  Students in this category typically require extensive ongoing support not only during school hours, but throughout their entire lives.

The estimated prevalence of students in this category is .07%.

ENGLISH AS A SECOND LANGUAGE

Students who do not speak standard English as the primary language in their home and whose academic progress is impeded by an inability to communicate adequately in English.

EXCEPTIONAL

Children and youth of school age who, because of certain atypical characteristics, have been identified by professionally qualified personnel as requiring special education planning and services.

In general, the term exceptional is used on the basis of:


a.
physical, mental, health or sensory handicap


b.
emotional handicap or behavioral problem


c.
giftedness

Many exceptional children and youth have more than one type of exceptionality.
GIFTED

Students who possess demonstrated or potential abilities which are extraordinary and which lie beyond the ability levels anticipated within regular school programs.

The Ministry recognizes the top 2% of students within this definition.
HEARING IMPAIRED

A hearing impaired student exhibits a hearing loss which significantly interferes with school learning through the acquisition or maintenance of the auditory skills necessary for the development of speech and language.

HIGH INCIDENCE HANDICAPS

Those handicaps which are relatively common.  Examples of a high incidence handicap would include learning disabilities, mild mental handicaps, and severe behavior problems.

The Ministry caps the number of students that may be claimed in this category at 4.0% of the total enrolment.

LEARNING DISABLED

Students who exhibit severe disorders in their ability to master school tasks.  These may be manifested in disorders of listening, thinking, talking, reading, writing, spelling, arithmetic or in other areas.  This term includes, but is not limited to, conditions referred to as perceptual handicaps, attention deficits, dyslexia, dyscalculia and aphasia.

These disorders result in a significant discrepancy between estimated learning potential and actual performance.  Generally, a discrepancy between potential and performance of two or more years on standardized score comparisons is considered significant.

The Ministry recognizes that 1 – 2% of students will be severely learning disabled. 

LOW INCIDENCE HANDICAPS

Those handicaps which are relatively rare.  Examples of low incidence handicaps would include autism, visual impairment, moderate mental handicaps and dependent handicaps.

MILDLY MENTALLY HANDICAPPED

Sometimes termed Educable Mentally Handicapped, these students have significantly below average general intellectual functioning together with deficits in adaptive behavior.  These students are able to progress satisfactorily in regular school programs with some modification of materials and methods.

The Ministry recognizes that approximately 1.35% of the student population may be mildly mentally handicapped.

MODERATELY MENTALLY HANDICAPPED

Sometime termed Trainable Mentally Handicapped, these students have significantly below average general intellectual functioning together with deficits in adaptive behavior.  These deficits are frequently evident in language acquisition, fine and gross motor skills, self-help and socialization.
The Ministry recognizes that approximately .36% of the school population may be moderately mentally handicapped.

PHYSICALLY HANDICAPPED

Students who require adaptations in school because of physical limitation.  The limitation maybe due to disorders or diseases of the nervous system, musculo-skeletal conditions, congenital malformations or other physically disabling, and health related conditions.

REHABILITATION

Rehabilitation programs are intended for adolescents with severe socio-emotional problems.  Programs are generally delivered within an Alternate School.  The major goal of the program is to provide academic and social development which leads to re-entry into the regular school system, further training, or employment.
SEVERELY AND PROFOUNDLY MENTALLY HANDICAPPED

These students range in ability, from individuals who are capable of learning self-care skills and basic communication, to students who require intensive intervention to maintain or develop responses to external stimulation.

The Ministry recognizes that approximately .09% of the school population may be severely/profoundly handicapped.

VISUALLY IMPAIRED

Students whose visual handicaps significantly interfere with their school learning.  It includes partially sighted, low vision students who are able to use print materials, but does not include students whose vision can be corrected.

The estimated prevalence of this condition is approximately .07% of school-age students.

SECTION 2

PRACTICES AND PROCEDURES
2.1
GENERAL GUIDELINES TO SPECIAL PROGRAMS
2.2
REFERRALS
2.3
ASSESSMENTS
2.4
PLANNING, RECORD-KEEPING, AND EVALUATION
2.5
PARENTAL INVOLVEMENT AND APPEALS
2.1
GENERAL GUIDELINES TO SPECIAL PROGRAMS
School District No. 50 (Haida Gwaii/Queen Charlotte) follows the Collaborative Model of Special Education.  Within this model, the following general guidelines apply to special needs students in all areas of exceptionality:

1. Special needs students are integrated into regular classrooms within their neighborhood schools.

2. They are provided with the support services necessary for the development and implementation of an appropriate education program.  This includes transportation, resource materials, and teacher assistant support.

3. Their educational program is developed through a five step process:

a.
Identification and Referral

b.
Assessment

c.
Team Meeting

d.
Individual Educational Plan (IEP)

e.
Evaluation of Progress and/or Program

4. The program is delivered by the regular classroom teacher in consultation with the LAT and/or the Special Education Coordinator.

5. The principal is responsible for the supervision of all aspects of the program.

6. In-school support, assistance and/or co-ordination is provided by the LAT and/or the Special Education Coordinator.

7. Additional support, consultation and/or coordination is provided by the Superintendent.


8. Further expert or specialized consultative support will be arranged by the Superintendent when required for a student’s program.

2.2
REFERRALS
Referrals are made at two levels.

At the school level written referrals are made to the Learning Assistance Teacher for assessment, program assistance and development, and direct service.  Forms for this referral are school-based.

At the district level written referrals may be made to the District Office for psycho-educational assessment.  A district form is available in each school (Appendix 6.6).  A signed Parent Permission Form (Appendix 6.7) is required for psycho-educational assessments.

2.3
ASSESSMENT
The purpose of the assessment process is two-fold:  to provide recommendations for improving the student’s instructional program, and to provide entitlement for Ministry funding.

Assessment will typically occur at three levels:

a. School Based Assessment



· carried out by the LAT
· a preliminary evaluation of the student’s program and abilities
· will generally involve consultation with the parents, curriculum based and standardized testing

b. District Assessment


· carried out by the Superintendent or the Special Education Coordinator
· a written referral (Appendix 6.6) for district assessment should be made when:  school-based assessment indicates a student may be entitled to special needs funding; or when a student continues to experience significant on-going difficulty with the school program
· will generally involve standardized IQ testing, hearing and vision screening, a review of all aspects of the student’s educational program, and consultation with the teacher, principal and parents
· a signed Parent Consent form is required for this level of testing (Appendix 6.7)

c. Outside Assessment

· specialized outside assessment will be provided for students with low-incidence handicapping conditions or as necessary to meet student needs
· such assessment will generally follow the format of a district assessment, but are much more specialized in nature
· arrangements for outside assessment will be handled by the Special Education Coordinator or the Superintendent
2.4
PLANNING, RECORDKEEPING AND EVALUATION PLANNING
All students identified as special needs will have a written Individual Education Plan on File.

In many cases a student’s IEP will be a single page document.  It is intended to be a useful working document, to be referred to and adapted on a regular basis. Although brief, such IEP’s will ideally contain a reference to:

· the goal or teaching area
· techniques and materials to be used
· specific skills or objectives list
· the time frame to be used
· method of evaluation

· effectiveness/changes


More detailed IEP’s are required for students with low incidence handicaps.  Although these IEP’s can, in some cases, run to many pages, the intention is still to create a useful working document.  These IEP’s will generally contain all the same elements as are listed above, but in more detail and differentiated into several goal areas.
When developing comprehensive IEP’s, staff are encouraged to use the five goal areas identified in the new curriculum: aesthetic and artistic development, emotional and social development, intellectual development, physical development and well-being, and social responsibility.

IEP’s will normally be written by the Learning Assistance Teacher in consultation with the other team members.  Comprehensive plans are developed through a three step process:

1. Team Meeting:

· To establish goals

· Teams are encouraged to use the MAPS process to determine those goals

2. Teacher Conference

· A review of the rough draft to allow for feedback and to fine tune specific strategies and practicalities

3. Team Review

· To evaluate the success of the program and develop new goals and/or strategies

Review and evaluation of the IEP should occur at a minimum of once per school year.  Copies should be forwarded to the District Office.

RECORDKEEPING
Each school will maintain a case list of students identifies as special needs and receiving individual educational service.   Students on this list normally also have an IEP on file.  Assessment and Individual Educational Plan information should be kept in the student’s school record file.
The District Office will maintain a district-wide record of all students identified as special needs and receiving individual educational service.
All student record information is confidential.  It is available only to school and district staff and to the parents.  Release to outside agencies requires signed parental permission.

EVALUATION

Student IEP’s should be briefly evaluated at least once per term and thoroughly evaluated at least once per school year.  Brief evaluations are carried out by the LAT and classroom teacher.  Thorough evaluations are carried out by the entire team.

Special Education programs are evaluated by the program teacher and principal, in consultation with the Superintendent, on an annual basis.

2.5
PARENT INVOLVMENT AND APPEALS
Parents are encouraged to play an active role in the design and implementation of their child’s special education program.

School personnel are strongly encouraged to actively consult with parents regarding special education programs.  Parents should be invited to all case or team meetings regarding their child’s school program.

Parents have the right to appeal any decision made regarding their child’s educational program.  That process is covered in the Appeal Procedure of the School District No. 50 (Haida Gwaii/Queen Charlotte) Policy Manual, and follows a four-step sequence:
1. Discussion with the teacher

2. Discussion with the Principal or Supervisor

3. Discussion with the Superintendent

4. Written submission to the Board of School Trustees

The Appeal Procedure is included as Appendix 6.8.
SECTION 3
SCHOOL BASED PROGRAMS
3.1
SCHOOL BASED TEAMS
3.2
LEARNING ASSISTANCE PROGRAMS
3.3
REHABILITATION RESOURCE PROGRAMS
3.4
SERVICES FOR THE GIFTED
3.5
ENGLISH AS A SECOND LANGUAGE
3.6
ENGLISH SKILLS DEVELOPMENT
3.7
FIRST NATIONS EDUCATION SERVICES
3.8
SPECIAL EDUCATION ASSISTANTS
3.9
HOME SCHOOL COORDINATORS
3.1
SCHOOL BASED TEAMS
The school based team is a vehicle with which to focus expertise on a particular student, program or problem.  It offers an opportunity to resolve educational issues in a collaborative and consensual manner.  It also provides a means for an orderly, systematic and efficient delivery of services to special needs students.

Effective school based teams are the key to effective special education programs.

In general, the team will consist of the principal, the learning assistance teacher and the referring classroom teacher.  Special Education Assistants, the District Counselors, the Speech/Language Pathologist, parents and the Superintendent will frequently be members, as will other consulting professionals.  Secondary programs would also typically include the student.

It is recommended that the Principal and LAT (as core members) hold a formal meeting once a month to monitor special education services at large.  Other meetings, focused on particular students, will also be called on a regular basis.  Such case meeting might occur as often as once a month, when a program is starting up or perhaps experiencing some difficulty; or as little as once per term, when a program is flowing along smoothly.
Conditions which contribute to optimal team functioning are:

1. The LAT acts as the chairperson and recorder.

2. The referring teacher has the responsibility to speak to their area of concern.

3. A written action plan is developed (possibly as part of the minutes) which indicates a clear outline of each team members’ responsibilities.

4. A formal review of the year’s cases should be made at the beginning and end of each school year.

5. A re-evaluation date should be set at the completion of each meeting.

3.2
LEARNING ASSISTANCE PROGRAMS
Learning Assistance Teachers are key to the special services support network.  They monitor special education needs and services within their school.  They advocate for the children within their school.  They are the first line of additional support for children, teachers and Special Education Assistants.   They will be pivotal in drawing additional support services into their school and they will provide the link between external and internal services.  They will also be the chairperson of school-based team meetings.

TARGET POPULATION

This is a school-based service designed to help provide educational services for the complete range of exceptional students within each school.

PROGRAM GOALS

1. To facilitate planning and instruction for exceptional students within the school.

2. To assist students with learning problems.

PROGRAM DESCRIPTION

The Learning Assistance program consists of three components:

1. Assessment: Including date collection, individual assessment, program planning, diagnostic teaching, and evaluation measures.

2. Direct Instruction:  May be provided in either the classroom or the Learning Assistance Centre.  Direct instruction should be in support of the regular class program, and not in place of it.  Interventions are generally specific, short term, and highly structured.  An appropriate caseload would be about 20 students at any one time.
3. Consultation/Collaboration/Cooperative Planning:  This process begins with a referral to the Learning Assistance Program and ends with the monitoring of the child’s progress in the regular class.  Components include team meetings, co-teaching, curriculum planning and modification, IEP development, consultation with students, parents, teachers, administration, Special Education Assistants, and specialized staff.  A major component is the development of programs and materials for implementation within the classroom by the teacher and/or Special Education Assistant.

It is expected that no more than 50% of an LAT’s time will be spent on direct instruction.

FOCUS OF INSTRUCTION

LAT’s will recognize that students function within a wide-ranging instructional environment.  Student success in school involves much more than mastering a list of specific academic skills.  LAT’s are encouraged to consider the entire instructional environment when planning a student’s program.  In particular:

a. Teacher Expectations

· The student understands the teacher’s expectations

· Teacher expectations are appropriate for this student

b. Motivational Strategies

· The student is actively engaged in the learning process

c. Relevant Practice

· Materials are appropriate and interesting

· The student receives relevant practice

· The student receives assignments at his/her instructional (not frustration) level – that is, 70% success on initial tasks and 90 – 100% success on practice tasks

d. Academic Time Engaged

· The student actively participates in the lesson

· Student activity is monitored

· There is an established mechanism for the student to receive help

e. Adaptive Instruction

· The curriculum is adapted to accommodate the student’s needs 

· An individualized program has been formally designed. 

f. Student Understanding

· The student has the learning strategies necessary to function in the classroom

· The student understands the task directions

· The student understands the instructional goals

· The student understands the processes required to complete assigned work

Successful instructional intervention involves a contract between the LAT and the regular class teacher, with agreements as to who is responsible for which pieces of the instructional changes needed to help the student become successful.

RECORDKEEPING
All LAT’s are expected to maintain a complete, accurate and up-to-date system of records.  The specific format of the recordkeeping system will be up to the individual LAT.

The following types of records must be maintained:

a. A complete case list

· Direct service

· Indirect service

b. Weekly timetable

c. Referral form

d. Unit plans

· Where a group of students is receiving a significant level of service

e. Individual educational plans (IEP)

· Where an individual student is receiving a significant level of service

3.3
REHABILITATION RESOURCE PROGRAMS
School District No. 50 (Haida Gwaii/Queen Charlotte) operates two separate Rehabilitation Resource Programs in Queen Charlotte Secondary School and in George M. Dawson Secondary School.

Rehabilitation Resource Programs are education programs designed to meet the special needs of students with behaviour disorders using resources obtained through a formal funding agreement between the School District and the Ministry of Children and Family Development.  In School District No. 50 these programs also serve students with a variety of learning difficulties.
TARGET POPULATION

Students are age-appropriate for secondary school, but have been or are judged to be unsuccessful in a regular classroom setting due to a lack of social, behavioural, and classroom skills.

PROGRAM GOALS

To develop and implement procedures which will assist the student to:

1. Establish behaviours and social skills which will enable the student to function in a regular classroom setting.

2. Establish positive attitudes towards learning.

3. Assess and learn basic life skills.

4. Career preparation.

5. Develop more appropriate interpersonal and communication skills.

6. Establish a sense of self-esteem.

7. Work toward completion of an appropriate grade level.

8. Achieve individual student goals agreed to a in a contract of placement conference.

PROGRAM DESCRIPTION
Individual Educational Plans consistent with the needs of each student are developed and implemented.  These include goals and objectives in the four major areas emphasized in the program:

a. Academics

b. Life Skills

c. Social and Human Development

d. Career Development

Students are integrated into regular classes to the extent that they are able to be successful there.

The Special Education Assistant is funded by the Ministry of Children and Family Development through the CommunityLINKS program, employed by the School District, directed by the teacher, and supervised by the principal.  Where Low-Incidence or mildly mentally handicapped students are enrolled in the program, additional teacher assistants may also be assigned.  Extensive family and community contact is usual.

PLACEMENT
Placement of students in a pullout Rehabilitation Resource Program will occur only after the following steps have been taken:
1. the student has received a complete psycho-educational assessment

2. a team meeting has taken place with the student’s parent(s) or guardian(s) in which the assessment and recommended placement in the Rehabilitation Program is fully discussed

3. the parent(s) approves placement in the Rehabilitation Resource Program

3.4
SERVICES FOR THE GIFTED
In School District No. 50 (Haida Gwaii/Queen Charlotte) services for the gifted are provided at the school level.  The type of service varies from school to school and has included pullout programs, enrichment “clubs”, school-wide enrichment themes, and mini-electives.  Although instituted primarily for the gifted, these programs have traditionally also provided general enrichment and service for the talented.

Giftedness is an area of exceptionality recognized and funded by the Ministry of Education.  Students formally identified as gifted are traced district-wide.  Their programs and progress are monitored by the LAT, principal and classroom teacher.

The identification process should be multi-faceted and include teacher/self/peer/parent referral as well as verbal and non-verbal standardized testing.  The following test are held in each school’s Learning Assistance Centre, and may help with this process:  The Test of Non-verbal Intelligence (TONI), the Peabody Picture Vocabulary Test – Revised (PPVT-R), and The Screening Assessment for Gifted Elementary Students (SAGES).  A district referral may also be made for help with identification.  Note that academic or classroom performance is not a reliable indicator of giftedness, and should not be used as the sole factor in screening.

It is anticipated that school will identify between 2 – 3 % of its students as gifted.

Programs for the gifted should be based upon identified areas of interest and competence.  Mentor programs are highly recommended.  A brief IEP should be maintained for each gifted student.

3.5
ENGLISH AS A SECOND LANGUAGE
Students learning English as a Second Language (ESL) are not recognized within the special education funding formula by the Ministry of Education.

Students in this category are funded through regular education, yet frequently require the type of support and assistance (at least for the short term) that is typically provided for special needs students.

In School District No. 50 (Haida Gwaii/Queen Charlotte), ESL students will be assisted as necessary through the special services support network.  ESL programs and enrolments are monitored by the LAT and administration at school level, and by the Superintendent at the district level, in conjunction with all other special education services.
Where required, ESL students should receive individual programming and support.  A brief IEP will often be appropriate.

Where there is an unusually high incident of ESL students in any one school, special staffing and/or programming provisions will be considered, but as a component of the regular education program.

3.6 ENGLISH SKILLS DEVELOPMENT 

The Haida Gwaii English Skills Development Program was instituted as a partnership between School District 50 and the Haida Education Council to develop oral language skills for students and facilitate their transition towards literacy (reading, writing). Two teachers, Robin Stille (Elementary) and Kristi Kucey (Secondary) have been hired to work collaboratively with teachers, support staff and community members to provide students a successful school experience by building language and communication skills. 
The Goals of the program are to: 
· Enrich the development of oral language with a focus on vocabulary development;  

· Increase student self-confidence and motivation through self-expression; and,  

· Further reading and writing abilities by focusing on comprehension.  

The guiding principles of the program include:
· Build on the existing strengths and skills of the students 

· Honour and affirm cultural identity 

· Strengthen the language skills needed for students to function in the academic / social environments of school and society 

· Develop and use First Nations resources to support relevant and realistic learning outcomes 

· Foster positive relationships between home, school and communities 

For further information on this program please contact the ESD Teacher of each school, the Haida Education Director or the Superintendent.

3.7
FIRST NATIONS EDUCATION
First Nations ancestry is not considered an area of exceptionality within special education.  Rather, it is viewed as a component of regular education.  Funding support is provided through regular programs.

In School District No. 50 (Haida Gwaii/Queen Charlotte) students of First Nations ancestry make up over 50% of the school population.  Every classroom is a First Nations education classroom, and every teacher is a First Nations education teacher.

The special services network has no specific mandate in this area.  Nevertheless, special education services will provide program support and assistance where fitting and possible.

3.8 
SPECIAL EDUCATION ASSISTANTS
Schools are designated a specific number of Special Education Assistant hours, based upon available resources and the school’s regular and special needs enrolments.  The allocation and supervision of Special Education Assistants is school-based.

General guidelines are as follows:

1. An assistant should be assigned to one teacher.

2. Priority will be given to classrooms enrolling Years P1 to I4.

3. Priority will also be given to supporting special needs students.

4. An assistant should be used in the classroom.

5. An assistant works under the direction of the teacher.

6. Priority should be given to using assistants during morning sessions.

7. Assistants should be on duty at school opening in September.

8. Volunteer assistants should be considered to supplement/complement the paid assistant program.

9. The principal should provide pre-service/in-service to the assistants.  The teacher should provide pre-service/in-service to an assistant.  District-based in-service should be provided for teachers with assistants.

A complete job description is contained in “The Handbook of CUPE Local 2020 Job Descriptions”, included here as Appendix 6.2.

The intent of the Special Education Assistant Program is to increase the “Time on Task” of pupils.  This should not, however, translate into segregated tutoring sessions for slow learners.  An assistant should be used with the class in the classroom.

It must be emphasized that these positions have been created to provide direct service to children.  Classroom housekeeping tasks ay play a minor role in the Special Education Assistant’s day, but the major focus must remain on direct service to children.
3.9
HOME SCHOOL COORDINATORS
Home School Coordinators are provided in Queen Charlotte Secondary School, George M. Dawson Secondary School, Tahayghen Elementary School and Sk’aadgaa Naay Elementary School.
The Home School Coordinator works with the school staff, students and the Haida community to instill in all students an appreciation of the Haida culture and to assist and encourage Haida students to achieve their greatest potential.

This position reports directly to the Principal and will in the course of duties take direction from the Vice-Principal and respond to requests from the school staff as approved by the Principal.

A complete job description is contained in “The Handbook of CUPE Local 2020 Job Descriptions”, included here as Appendix 6.4.

This position works directly under the supervision of the Principal and will in the course of duties take direction from the Vice Principal, as well as respond to requests from the school staff as approved by the Principal.

SECTION 4

DISTRICT SPECIAL EDUCATION PROGRAMS
4.1
SPEECH/LANGUAGE PATHOLOGY
4.2
PHYSIOTHERAPY AND OCCUPATIONAL THERAPY
4.3
COUNSELLING SERVICES
4.1
SPEECH/LANGUAGE PATHOLOGY
The overall goal of the Speech/Language Pathologist is to help students develop good communication skills – i.e. good listening, thinking and speaking skills.  Speech/Language Pathologists are trained to assess and provide therapy for disorders of language, speech, voice and fluency and to check for hearing impairment.  Alternate or augmentative communication systems for children who cannot talk may be developed or trained.  The diagnosis and treatment of swallowing disorders is another area of involvement of the Speech/Language Pathologist.

Students with communication difficulties are referred by the Learning Assistance Teacher in conjunction with the Classroom teacher using the Speech/Language Service Referral Form.  Written permission from parents is obtained prior to any formal assessment or remedial intervention.
The Speech/Language Pathologist consults with parent, learning assistance teachers, classroom teachers, teacher assistants, principals, and other district staff in developing a program to meet the needs of each child with communication problems.

School District No. 50 (Haida Gwaii/Queen Charlotte) has contracted the Northern Health Authority to provide speech/language pathology services to the schools on the islands.  These include:

1. Assessment of students

2. Speech and/or language therapy

3. Collaborative consultation with the school team

4. In-service training to teachers and teacher assistants

5. Parent education

6. Referral for audio-logical evaluation

The Speech/Language Pathologist is employed and supervised by the Northern Health Authority.

4.2
PHYSIOTHERAPY AND OCCUPATIONAL THERAPY
Occupational and physiotherapists provide services that help children to achieve their highest possible level of independent functioning within the home, school and community.

OCCUPATIONAL THERAPY

Occupational therapists provide services that promote the quality of movement and posture including fine motor function, splinting and motor planning.  They are also concerned with visual motor function, sensory processing and independence in activities of daily living such as feeding and dressing.  They assist in the enhancement of community living skills, including prevocational and vocational skills.  They help the child to develop social skills and appropriate behaviour.

PHYSIOTHERAPY

Physiotherapists provide services to promote the quality of gross motor function and posture and to develop age-appropriate motor skills.  They are also concerned with preventing and/or controlling joint deformities and postural deviations.  They promote safe, independent mobility and provide and assist in the use of splints, braces and prosthetic devices.  They promote safe lifting, carrying and transfer techniques.
PROGRAM DESCRIPTION

The provision of physical and occupational therapy is a shared responsibility of the Ministry of Health and the Ministry of Education.  This arrangement is detailed in the “Inter-Ministerial Protocols for the Provision of Support Services to Schools” (1990).  The provision of direct service in this area is the sole responsibility of the Ministry of Health; the Ministry of Education provides services in this area only in terms of educational support.

School District No. 50 (Haida Gwaii/Queen Charlotte) contracts occupational and physiotherapist services on a cost sharing basis with the Ministry of Health through the Northern Health Authority.  At this writing, schools with physically disabled students receive physiotherapy visits on a monthly basis, and occupational therapy visits on a bi-annual basis.

SERVICE DESCRIPTION
The services of occupational and physiotherapists would typically include:

· Working with teachers, parents and other personnel to provide programs which take into account the find and gross motor functioning of students with disabilities

· Assisting teachers, Special Education Assistants, parents and other personnel to present tasks and materials most appropriate to individual students

· Interpreting medical information and its implications for the student

· Referral to appropriate community and/or medical services

· Promoting independence in self-care activities

· Enhancing community living skills

· Promoting effective use of leisure time

· Assessing educational and community environments in order to facilitate the functioning of children with disabilities

· Recommending specialized equipment or modifications to promote independence

· Providing information and training in regard to proper techniques for lifting, handling and transferring students with physical disabilities

· Suggesting eating and positioning techniques

· Recommending adaptations to sports and recreation programs to facilitate the functioning of children with disabilities. 
4.3
COUNSELLING SERVICES


Each school provides counseling at two different levels.

The first of these is the classroom teacher.  The counseling of pupils, over problems large and small, has historically been a valued component of the regular classroom teacher’s role.  The social and emotional well-being of students is, in fact, a goal of the regular curriculum.
The second level of counseling is provided by learning assistance teachers, principals, and vice principals.  Individuals in these roles have generally had considerable experience in working with students and their parents.  Secondary schools have, as well, been assigned some staff time specifically designated to provide counseling services.  This is further augmented by the provision of secondary Alternate Programs in Masset and Queen Charlotte.

It is recognized, however, that there are some counseling problems of sufficient severity as to be well beyond the expertise of these individuals.
It is the position of the Ministry of Education that the provision of support service for the mentally ill, family counseling and individual or family therapy are all clearly the responsibility of the Ministry of Health Services and/or the Ministry of Children and Family Development.  Where a problem is seen to be primarily related to school issues, it should be dealt with through the support network described above.  Where a problem is seen to be primarily related to a chronic emotional disturbance, chronic family dysfunction, mental illness, or wherever there is a requirement for long-term counseling, it should be referred for outside help.

A referral for outside counseling may be made in two ways.  It is most usual to conference with the child’s parents and suggest that they may seek help.  This allows the family the opportunity to seek assistance themselves thought the formal and informal avenues available in the community—minister, physician, counselor, social worker, family friends and so on.  The second method is to refer directly to Mental Health, the Ministry of Children and Family Development, or other community agency when such a referral is seen to be in the student’s best interests.
SECTION 5

5.1
TRANSPORTATION FOR SPECIAL NEEDS STUDENTS
These guidelines may be found in Policy 2720 of the School District Policy Manual.

The goal in the provision of transportation to special needs students is to provide a level of service and safety equivalent to that afforded non-handicapped students, while recognizing the need to compensate for the handicapping conditions.

The following students are eligible for transportation assistance:

1. Students who are physically unable to walk independently.

2. Students with sensory impairment and resulting inability to determine and judge critical safety cues.

3. Students with intellectual impairment such that mental age functioning is at a developmental level which prevents or impairs the understanding and/or memory of safety rules.

4. Students with seizures not under medical control.

Medical verification may be required at the time of transportation review and each June thereafter.

When a student requires transportation assistance, several options exist:

1. Transportation on a regular scheduled school bus

2. Transportation by taxi

3. The parent may elect to drive the student themselves.  In this case the parents may be paid a transportation allowance upon approval of the Secretary Treasurer.

4. Parents may be paid a transportation allowance but pay a third party to transport the student.  Third parties are not reimbursed directly by the school district except where a specific transportation contract exists.

A decision regarding the most appropriate option would normally be made by the parents in consultation with the school team.  This decision must be followed by a formal application for Transportation Assistance to the Secretary Treasurer’s office.

SECTION 6

APPENDICES

6.1 SPECIAL EDUCATION ASSISTANT JOB DESCRIPTION 

6.2 HOME SCHOOL COORDINATOR JOB DESCRIPTION

6.3 DISTRICT REFERRAL FORM
6.4 
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PARENT CONSENT FORM

6.5 

 HYPERLINK  \l "Appeal" 

APPEAL PROCEDURE



REFERRAL FOR SPECIAL SERVICES

Referral Date:






Birth Date:





Student’s Name:












Address:






Phone Number:




Parent’s/Guardian’s Name:










Teacher:






Grade/Year:




Reasons for referral:

What is the problem?












Have the parents/guardian been contacted in respect to the specific nature of this referral?
Yes [  ]
No [  ]

To your knowledge are any of the following involved with this family?

Ministry of Health Services [  ]
Probation [  ]
          Ministry of Children and Family [  ]
Other:














Referred by:





Principal:

Principal Comments: 
PARENTAL CONSENT FORM
SPECIAL TESTING

Dear




:

Your child




has been referred by



 School for Psychological/Educational testing.  These tests are designed to help the school develop specialized educational programs.

All tests administered under School District No. 50’s Special Services testing program are well known and widely used in both Canada and the United States.  The tests are given by a qualified educational specialist.  Following administration of these tests you will be provided with a written copy of the results and will, as well, be invited to a case meeting to discuss these results and help plan your child’s educational program.

As the testing recommended for your child is completely voluntary, it would be appreciated if you would signify your consent by signing your name below and returning this form to the school.  Should you have any questions, please contact your child’s principal or teacher.

I hereby consent to my child, 




 being given the tests referred to above.

Name (please print):






Signed:









Date:









PARENTAL CONSENT FORM
SPECIAL SERVICES

Dear




:

Your child




has been referred by



 for services available through School District No. 50’s Special Services programs.

Recommended services to assist your child in being successful in school are:

______________________________________________________________________

____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

As the services recommended for your child are completely voluntary, it would be appreciated if you would signify your consent by signing your name below and returning this form to the school.  Should you have any questions, please contact your child’s principal or teacher.

I hereby consent to my child, 




 receiving special services referred to above.

Name (please print):






Signed:









Date:









Appendix 6.8—Appeal Procedure (From the School District No. 50 Policy Manual

APPEAL PROCEDURE
Date Adopted:  December 1992

Date Revised:  December 1994

The Board of School Trustees believes that the appeal of a decision/action of an employee should follow a specific sequence.  It encourages parents/guardians, members of the public, and employees to practice good communications.  It holds the view that most concerns can be resolved at source and to this end has developed regulations.

When a concern arises as a result of a decision/action of an employee, the parent(s)/guardian(s), member(s) of the public, or employee(s) should attempt to resolve the concern as close to the source as possible:

1.
Through discussions with the employee;

2.
Through discussions with the Principal or supervising administrator;

3.
Through discussions with the Chief Executive Officer; and

4.
By written submission to the Board.  Such correspondence should be addressed to the Chief Executive Officer, clearly setting out details of the concern.

Principals, supervising administrators, the Chief Executive Officer, and trustees will assist those with concerns by facilitating the above discussions.

The solution to some concerns may involve the consultative efforts of more than one employee.  Employees are reminded that they have strong advocates within their unions who are often able and willing to assist with concerns.  Employees are encouraged to discuss their concerns with school staff representatives or shop stewards of their respective unions.

Provisions of the regulation are not intended to supersede grievance procedures provided for in collective agreements.
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